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SUMMARY

From the perspective of an interdisciplinary approach that
combines foreign language teaching methodology and translation
studies practices, the article addresses the problem of overcoming
prosodic violations (unjustified pauses and repetitions) in the speech
of Slavic-language learners when reading Chinese texts aloud.
An attempt is made to prove that the root of the problem lies not
only in phonetic interference but also in deep-seated differences in
the mechanisms of meaning formation and grammatical structuring
of information in Slavic and Chinese languages. This is supported
by the analysis of typical errors and data from contrastive linguistics.
As an innovative solution, the author proposes integrating strategies
of translation-based text analysis into the teaching process: semantic
segmentation, identification of cultural concepts, and syntactic
restructuring. Based on the author's experience in translating
culturally dense texts and methodological achievements, a system
of exercises aimed at developing students’ skills in holistic perception
of Chinese utterances and their correct prosodic formatting is
developed and described in detail. The practical significance
of the study lies in specific recommendations for overcoming
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the linguocultural barrier and reducing the cognitive load on students,
which contributes to the development of reading speed aloud in
Chinese.

Key words: methodology of teaching Chinese as a foreign
language, reading aloud, prosodic interference, translation studies,
translation strategies, text analysis, linguocultural barrier, Slavic-
speaking students.

Introduction

Modern language pedagogy aims to develop not only linguis-
tic but also communicative competence, a crucial component
of which is the natural sound formatting of speech. For Slav-
ic-speaking students learning Chinese, reading aloud remains one
of the most challenging aspects, as it requires the simultaneous
coordination of graphic, phonetic, lexical, and syntactic analysis
under the influence of native language interference. Tradition-
ally, the main focus has been on tone acquisition; however, some
scholars and methodologies, such as Zhou Jinhuan and Zhuang
Jiahua (&M, HfEf%E 2004), point to persistent and diffi-
cult-to-eliminate problems at the prosodic level, namely unjus-
tified pausing and involuntary repetitions, which disrupt the flu-
ency and semantic integrity of the utterance. Their assertion is
confirmed by the practice of teaching Chinese in groups of Slav-
ic-speaking students.

The problem of prosodic violations in a foreign language being
studied is traditionally considered within the framework of phonet-
ics teaching methodology. However, solving this problem requires
going beyond these boundaries, as it has not only a phonetic but
also a cognitive-linguistic nature. In our opinion, an effective
tool for overcoming prosodic difficulties can be the use of trans-
lation-based text analysis strategies. Translation activity represents
a deep process of text deconstruction and reconstruction, requir-
ing, according to Jeremy Munday (Munday 2016), the conscious
extraction of meaning units, identification of culturally marked
units, and repackaging of syntactic structures. These same skills are
critically important for the correct segmentation of Chinese sen-
tences into syntagms when reading aloud.

Our purpose in this research is to develop and theoreti-
cally substantiate a methodological approach that integrates
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translation strategies for working with text into the process
of teaching Slavic-speaking learners to read Chinese texts aloud.
To achieve this goal, firstly, typical prosodic errors of prepara-
tory faculty students at Nanjing and Hunan Normal Universities
with native Slavic languages (Ukrainian, Russian, Polish) were
analyzed, and systematic linguistic causes of such errors were
identified. Secondly, based on the analysis of translation prac-
tice (using texts of historical-cultural discourse as an example),
key strategies for semantic and structural analysis applicable for
didactic purposes were identified. Thirdly, a system of exercises
adapting these strategies for developing skills in correct paus-
ing and fluent reading was developed and described. Fourthly,
a cycle of practical lessons demonstrating the implementation
of this approach is proposed.

The methodological basis of the research includes the works
of Shen Duannu (Duannu 2007) on contrastive linguistics, Wu
Jiemin on Chinese prosody (Zi5# 2001), Jeremy Munday
on translation theory and practice (Munday 2016), as well as
the author's personal experience in translating texts with cultural
components from Chinese into a number of Slavic languages.

Results and discussions

1. Prosodic Violations in Reading Aloud: Symptoms and Root
Causes

Fluency violations in Slavic-speaking students when reading
Chinese texts are systematic and manifest with varying degrees
of severity: from a superficial level, where the listener clearly
understands the heard text and can guess the correct meaning, to
cognitive breakdown and misunderstanding of the heard meaning.
Analysis of audio recordings from HSK 3-4 level students allows
us to identify the following types of disfluencies:

1) Unjustified pauses that break up a semantically unified Chi-
nese sentence, for example: FRWERERAH A —EZMIHERE [wo zud
tian gén péng you yI qi qu ka f&i guin] is read as FHEXK || HRAH A —ilL ||
FWHELE [wo zud tian || gén péng you yi qi || qu ka fei guan] This indi-
cates an attempt to apply the Slavic model of syntagmatic seg-
mentation, based on grammatical highlighting of syntagms, to
Chinese speech, where syntagm boundaries are determined pri-
marily by semantic integrity and rhythm.
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2) Pauses within chengyu (F&i&), that s, seg-
menting stable expressions: idioms, lexical-
ized  phrases (e.g., HHiE || ¥%&E  [hua  shé ||
tian za]). This error shows that the student perceives the text as
a sequence of individual graphic signs, not as a hierarchy of ready-
made meaning units.

3) Hesitation pauses and repetitions, i.e., hesitations and repeti-
tions of syllables/words, especially at the beginning of a phrase or
before a syllable with a complex tone. For example: 1X. XA 5. .
[zhe, zhé bén shi...]; T FRFEK... [wo, wo zud tian...]. Hesita-
tion is a direct consequence of high cognitive load and the result-
ing lack of confidence: the student, unable to process the meaning
of the upcoming segment in time, pauses speech.

Overall, the observed errors are external symptoms of an inter-
nal cognitive conflict between the information processing strategy
formed by the native language and the demands posed by a Chi-
nese text.

2. The Linguocultural Barrier as the Basis of Interference

The causes of the studied prosodic interference lie in the fun-
damental differences between the Slavic and Chinese language
systems.

Firstly, interference is caused by differences between the Chi-
nese and Slavic prosodic systems. As noted by Charles Li and San-
dra Thompson (Li, Thompson 1989), Chinese languages are
syllable-tone languages, where rhythm in Chinese speech is cre-
ated by the alternation of tonal contours, while Slavic languages
are stress-accent languages, where the rhythm of Slavic speech is
determined by the alternation of stressed and unstressed syllables.
Native speakers of Slavic languages unconsciously seek “stress” in
a Chinese phrase, leading to erroneous accents and pauses.

Secondly, the cause of interference errors can be differences
in syntactic organization. As noted by Zhao Yuanren (#XJTAT,
2011), Chinese syntax is more oriented towards the "topic-com-
ment" principle and allows so-called “run-on sentences” (it /K1)
[liu shui ju]), where the connection between parts is ensured by
semantics and logic, not by a complex system of conjunctions,
prepositions, and case forms as in complex sentences of Slavic
languages. From the perspective of functional grammar, this, as
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asserted by Charles Li and Sandra Thompson (Li, Thompson
1989), makes Chinese a typical “topic-prominent” language,
where utterance organization is often built around a topic rele-
vant to communication, not around a formal-grammatical sub-
ject. For a learner accustomed to the clear hierarchy of main
and subordinate clauses in Slavic complex sentences, it is not
easy to extract natural syntactic-semantic blocks in a Chinese
“run-on sentence.”

Thirdly, interference can be caused by the graphic and lexi-
cal specificity of the native and Chinese languages. The absence
of spaces between Chinese words and the high density of cultural
concepts (e.g., «H F» [jin zi]; «¥J#» [zhong ydng]) require
the learner to constantly perform segmentation and cultural decod-
ing in real-time, which significantly slows down the reading process
and provokes breakdowns.

In summary, it can be argued that the problem of pauses
and repetitions is not merely a phonetic difficulty but a conse-
quence of the clash of different linguistic worldviews and cog-
nitive text processing mechanisms. Consequently, it must be
addressed at the level of forming new, Chinese-appropriate cogni-
tive strategies for working with text.

3. Translation Strategies as a Metacognitive Tool for
the Learner

The process of artistic or philological translation of a text rich
in culturemes represents a model of deep analysis and recon-
struction of meaning. In this process, we propose using a number
of strategies whose adaptation should become a powerful didactic
tool for the learner.

3.1. Strategy of Semantic Segmentation and Identification
of Cultural Concepts

When translating a number of culturemes, for example, Chi-
nese culturemes &7 [jiunzi] and "1 # [zhong yong]l, the trans-
lator faces a lack of direct equivalents. Their task is first to
recognize this unit as a holistic cultural concept and then find
a way to convey it (e.g., “transliteration + definition”: “junzi” —
a highly moral, ideal personality in Confucianism). In the process
of translating stable expressions like AELAJT [bu bei bl kang], it
is necessary to abandon literal translation (“not arrogant and not
servile”) in favor of conveying the invariant of meaning (“main-
taining dignity and restraint”) [see analysis in the author's transla-
tion report].
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The methodological interpretation of semantic segmentation
and identification of cultural concepts allows one to see in the text
not a sequence of words but a hierarchy of meaning blocks of dif-
ferent levels (cultural concept, idiom, stable phrase). The exercise
“Semantic Archipelagos™: students mark all idioms (J%if[chéng
yu]), proper names, terms, and frequently used speech constructions
(fE...J71f] [zai...fang mian]) in the text, then read the text, pausing
only between the marked blocks, never inside them. This develops
the skill of holistic perception and pronunciation of lexical units.

3.2. Strategy of Syntactic Restructuring and Logical Linking

Translating a Chinese "run-on" sentence into Slavic languages
almost always requires its logical-syntactic transformation: com-
bining simple predicative units into complex subordinate construc-
tions using conjunctions, participles, and adverbial participles. To
do this, the translator must conduct a deep semantic segmentation
of the source text, identifying main and secondary actions, cause-
and-effect relationships.

The methodological interpretation of the strategy of syntac-
tic restructuring and logical linking aims to overcome the problem
of “syntactically unjustified pauses”. “The exercise "From Flow to
Hierarchy”: students are asked to translate a long Chinese sentence
with several commas into their native Slavic language, consciously
using complex syntactic constructions. For example, transform
a chain of actions FRINERIRMH A —H2 2 1 oHErE, M 1 ook,
Wy AR A, SRJGIEIZ [wo zud tian gén péng you yi qi qu le ka fei
guan, he le ka fei, lido le hén jit, ran hou hui jia] into a Russian
sentence with adverbial phrases. The very process of searching for
equivalents forces the learner to identify the logical relationships
in the Chinese phrase. Then, based on this analysis, they return to
the original and determine natural places for pauses, which often
coincide with the boundaries of the identified meaning blocks.

3.3. Strategy of Working with Rhythm During Information
Compression

When translating into Slavic languages, compression of a Chi-
nese utterance is often required by using more capacious lexical
units or grammatical forms. This requires the translator to have
a sense of rhythm and style in both languages.

The methodological interpretation of the strategy of work-
ing with rhythm during information compression helps com-
bat “fine” pausing. The exercise “Rhythmic Constructor”:
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students work with rhythmically vivid segments (proverbs,
slogans). First, they select a rhythmically proportionate equiv-
alent in their native Slavic language for a Chinese phrase (for
example, for the phrase JigE#—, H)J'2 L [zhi liang di
y1, yong hu zhi shang], one can use the equivalent in Ukrain-
ian: «llepwuii — saxicmo, euwuil — xaiecum»). Then, relying on
the clear rhythm found in Ukrainian, they read the Chinese
original, striving to give it a similar rhythmic organization.
This develops a sense of phrasal stress and tempo in Chinese
oral speech.

4. Practical Implementation: A System of Exercises Based on
Translation Analysis

Based on the identified strategies, the following system
of exercises is proposed, integrable into speech practice and home
reading courses.

4.1. Pre-text Stage: Deconstruction of Meaning

Exercise “Translator-Analyst.” Before the first reading
of the text aloud, students are given the task: 1) to highlight all
cultural concepts (culturemes) and idioms in the text, give their
brief interpretation in their native Slavic language (strategy 3.1);
2) to find the longest sentence and propose options for its logi-
cal segmentation in the manner of the target language, explain-
ing the logic (strategy 3.2). This work shifts cognitive effort from
the moment of vocalization to the stage of preparatory analysis,
thereby relieving tension during reading.

4.2. Text Stage: Reading Based on Analysis

1) Exercise “Reading with Markers.” Based on the conducted
analysis, students graphically mark in the text the places where
a pause is mandatory (e.g., double slash (//)) and where it is
unacceptable (bracketed together). Reading is done with reliance
on this “pause map.”

2) Exercise “Synchronization with Oneself.” The learner
records their first, “raw” reading of the text aloud on a voice
recorder. Then, after performing the pre-text analysis and marking,
they record a second version. Self-comparison of the two versions
visually demonstrates progress and reinforces the correct pattern.

4.3. Post-text Stage: Creative Reconstruction

Exercise “Back Translation.” Students receive a transla-
tion into their native Slavic language of a short paragraph from
the original Chinese text. Their task is to reconstruct the Chinese
original, paying special attention to how Slavic complex sentences
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“unfold” into Chinese sequential constructions, and how pauses
should be placed accordingly. This exercise directly links gram-
matical transformations with prosody.

5. Example of a Teaching Module: “Cultural Concept in
the Text: From Analysis to Expressive Reading”

The goal of the module is to learn to read a Chinese text con-
taining cultural concepts fluently and expressively using translation
analysis strategies.

Lesson 1: Analysis and Segmentation.

Material: A text about the Confucian virtue "{=" [rén]
(humaneness/benevolence).

Procedure:

Translation task (in groups): How to convey the concept
"{~" [rén] in the native Slavic language within one sentence? Dis-
cussion of options: (for Ukrainian) «rymMaHHICTB», «IHO0OB IO
JIOUHWY, «4ecHOTa JroasHoCcT»; (for Polish) ,,ludzkos¢”, ,filant-
ropia”, ,cnota czlowieczenstwa”; (for Russian) «rymaHHOCTBY,
«UEIIOBEKOTIO0NEY, «100POIETENh YSTIOBEUHOCTI).

Semantic Marking: In the text, all contexts where "{~" [rén]
appears and is explained are highlighted, as well as accompanying
stable expressions.

Initial Reading: Reading the text aloud with a focus on the fluent
pronunciation of the highlighted blocks.

Lesson 2: Syntactic Restructuring.

Material: Continuation of the text with reasoning about the man-
ifestations of "{—" [rén].

Procedure:

“Translation Laboratory”: The teacher provides an example
of a long Chinese sentence from the text and shows how it could be
logically transformed into a Slavic complex sentence.

Identifying Logical Accents: Based on this transformation, stu-
dents jointly determine which parts of the Chinese sentence carry
the main and which carry additional information. The place of logi-
cal transition is marked as a point of mandatory pause.

Intonation Practice: Practicing reading with a rising tone on key
information and a falling tone on secondary information.

Lesson 3: Presentation and Assessment.

Task: Prepare an expressive reading of a new short text on
a similar topic, using all mastered strategies (preliminary analysis,
marking, working with logic).
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Assessment Criteria: Not only phonetic accuracy but also
meaningfulness of pausing, integrity of pronouncing meaning
blocks, overall fluency and expressiveness.

Conclusions

Integrating translation-based text analysis strategies into
the methodology of teaching reading aloud offers a qualitatively
new approach to solving the old problem of prosodic interfer-
ence. By shifting the focus from mechanical pronunciation prac-
tice to conscious work with the semantic and syntactic structure
of the text, we attack the root cause of errors — an inadequate
cognitive strategy for processing Chinese speech.

The proposed exercises and module serve several important
functions: they develop metalinguistic awareness, form the skill
of preliminary semantic analysis, reduce anxiety due to having
a clear action plan, and ultimately contribute to the automation
of correct pausing. The learner ceases to be a passive “decoder”
of characters, becoming an active interpreter of the text, which is
the ultimate goal of foreign language teaching.

This approach aligns with modern trends in language ped-
agogy, focused on the formation of professional competencies,
and can be adapted for teaching translation students or foreign
sinologists with native Slavic languages. Further research could
be directed towards a quantitative assessment of the effectiveness
of this method using controlled experiments, as well as the devel-
opment of digital simulators modeling the process of translation
analysis to practice the skill of semantic segmentation.
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AHOTALIIA

Y emammi 3 nosuyiii  mixcoucyunainapnoeo nioxody, o
NOEOHYE MEMOOUKY BUKAAOAHHS [HO3EMHUX MO8 Ma NepeKAado3HasHi
NPaKmuKku, — PO3ASHYMO — npobaemy — NOOOAGHHA — NPOCOOUMHUX
nopywienv  (HeoOTpyHMOBAHUX NAy3 ma Hnoemopie) y MOGAeHHI
CN08 AHOMOGHUX YUHI@ NI0 4AC YUMAHHA KUMAUCLKUX MeKCmie
yeonoc.  3pobaeno  cnpoby  dogecmu, w0  KOpiHHSA — npobaemu
noasieae He auuie y onemuuuii iHmepghepeHyii, a U y eAUOUHHUX
GIOMIHHOCMAX — MEXAHI3MIE  CMUCAOYMBOPEHHS | 2paMaAmu4HO20
oghopmaenHs iHghopmauii 'y ca06’sHcvkux i kumaiicekiti mosax. ILle
niOMeepoNCceHo aHAAI30M MUNOBUX NOMUAOK [ OaHumu 3iCmasHoi
AiHesicmuku. Ak iHHO8ayilHe pilleHHs A8mop NPONOHYE iHMe2payiro
6 HAguANbHUI npoyec cmpameeili NepeKnacaybko20 aHanizy mekcmy:
cmucnosoi  ceemenmauyii, idenmugikauii  KyabmypHux KoHuenmie
i cunmarxcuuroi pecmpykmypuszayii. Ha rpynmi aémopcbkoeo doceioy
nepexaady KyabmypHo HACUHEH020 MeKcmy ma 00CsieHeHb MemoouKu
DpO3pobaeHo Ui 0emanbHO ONUCAHO CUCMEMY 6npaes, CHPAMOBAHUX
Ha opmysanHs y CcmyOeHmié HABUHOK UiNIiCHO20 CAPUUHAMMS
KUmaiicbk0eo GUCA06AI08AHHA MA 1020 NPABUALHOO NPOCOOUHHO20
ohopmaenns.  Ilpakmuuna  3nauumicme  00CAiONCeHHS — NOASeAE
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y KOHKPemHUX peKoMeHOauisx uj000 No00AAHHS AIHEBOKYAbMYPHORO
o6ap'epy ma 3HUICEHHS KOCHIMUBHO20 HABAHMANCEHHS YHHIG, W0
CHpUSIE PO3BUMKY WBUOKOCMI YUMAHHS Y2010C NO-KUMAUCLKU.
Karouosi caosa: memoouxa 6uKaAadaHHs KUMALCbKOI MO8U
K IHO3eMHOI, YUMAHHA 62040C, NPOCOOUYHA [HMephepeHyis,
nepekaaoo3Hasecmeo, cmpameeii  nepekaady, — aHaniz  mekcmy,
NIH2BOKYAbMYPHULL 0ap €P, CA08 THOMOBHI CMYOeHmu.
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