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ma cnoHyKauHs 00 0iil 041 CAPUSAHHS SKOCMI 0C8IMuU ma 6UKAAOAHHS — OCHO-
6He 3a80aHHS Nedazo2iuHo2o cKkaady, nponucame 8 3axkoHi npo oceimy. Poab
dupekmopa oumsa40e0 caoka — HaouUxamu, cnpsamMo8yeamu, KOOPOUHY8amu
ma KoHmpoaoeamu OisnbHicme nedazoeie, ki Npauoms Had NOKPAUeHHAM
0C8IMHIxX pe3yabmamie.

Karouogi caosa: sixicmo, epekmusnicms, guumens, oupekmop, npogheciiine
3pocmants, OumuHa, Oumauuil cadok, KoMnemeHmHicms, cnienpaus, po3eu-
mok, eghexmu, WKiNbHA cucmema.
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SUMMARY

Quality of education and upbringing has always been the subject of anxiet-
ies of parents, teachers, educators and policy-makers. In every age people were
not fully satisfied with school structures, programs and teaching content and the
effects of education. Education is understood as the process of promoting the de-
velopment should help children make progress, facilitate entry into adult life. Very
large role in the development of a small child is a kindergarten teacher — high-
class specialist who nurtures, educates and cares for comprehensive development.
The attention to learning outcomes and inspire action for the quality of educa-
tion and teaching is the main task of pedagogical supervision, written in the Law
on the Education System. Inspiring, directing, coordinating and monitoring the
activities of teachers who are working to improve educational outcomes — educa-
tional, the role of the director of the kindergarten.

Key words: quality, efficiency, teacher, director, professional advancement,
child, kindergarten, competence, cooperation, development, effects, school sys-
tem.
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SUMMARY

This study propounds a conceptual framework of advancing reading
comprehension competence (RCC) among University students majoring in
bilingual pedagogy. The study arises out of a need to introduce learners to
reasonable approaches to acquiring reading skills and provide them with a
relevant practical guidance. The proposed methodology is multifaceted, since
it is aimed at solving multiple tasks: helping students adequately understand
and interpret English and American literature, obtaining knowledge of other
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cultures and patterns of life, feeling confident in an English-speaking en-
vironment when exposed to real-life communication, and respectively, ac-
quiring proficiency necessary for future occupation. Specifically, the paper
generalizes methods and techniques of improving RCC, presents basicreading
comprehension (RC) models and strategies, and suggests a system of appro-
priate activities.

The elaborated methodology of enhancing RCC is grounded on the underly-
ing principles and model of the communicative and cognitive approach (0. Vovk).
This approach is targeted at promoting students basic communication skills and
cogitative faculties.

Key words: reading comprehension, reading comprehension competence,
reading skills, readingcomprehension models, strategies and techniques, reading
activities.

Introduction. It is increasingly recognized that successful FL acqui-
sition is impossible without developing one of the basic FL skills — RC,
which is still at the core of many debated issues in the areas of bilingual
education and FL pedagogy. This can be accounted for by continuous ac-
cumulating the data that prove the significance of RC not only for a com-
municative development of learners but also for their cognitive advance-
ment. The evidence seems to be cogent that RC should be prioritized in the
process of FL acquisition. Consequently, it will be plausible to premise that
a considerable amount of research needs to be done in this domain, since
the generating interest in the issue of RC still raises a sufficient number of
controversies.

Purpose. This paper explores the general features of RCC — a key axis
around which this study is formed. It also synopsizes the basic methods,
strategies and techniques of RC, which may promote gradual development
of this integrated skill. Furthermore, the article demonstrates the succession
of acquiring RCC by students of bilingual pedagogy and provides a system
of diversified communicative and cognitive activities, devised specifically
for this purpose. Next, it exhibits the results of the pedagogical experiment
aimed at validating the efficacy of the constructed methodology and pro-
poses implications for further research in this field.

Theoretical background. A number of scholars address the issue of fos-
tering reading competence and consider it from various angles. In particu-
lar, W. Grabe and G. Tompkins attempt to define the concept of ‘reading
competence’; B. Honig highlights the role of RCC in foreign language
(FL) acquisition; F. Davis generalizes essential skills for RC (decoding,
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fluency, vocabulary, sentence construction and cohesion, reasoning and
background knowledge, working memory and attention); O. Vovkestab-
lishes the framework of enhancing RCC; M. Wolf identifies the strate-
gies to improve RC (enlarging vocabulary, practicing critical text analysis,
and deep reading); W. Gray singles out three levels of reading endeavor
(reading the lines, reading between the lines, and reading beyond the
lines); A. Palienko, O. Afanasyeva devise specific activities aimed at ac-
quiring RCC.

Statement of the Problem. However, most of the proposedactivities lack
a cognitive component, which is essential in acquiring RCC. With that in
view, this study proposes congruous assignments, which embrace a cognitive
constituent. The system of activities is grounded on the principles and mod-
el of the communicative and cognitive approached elaborated by O. Vovk.
The principles posit significance of stimulating students’ mental and speech
performance, fostering their growth as linguistic personalities, extending
their knowledge space and framing their worldview, boosting multiple intel-
ligences and promoting the ability to conceptualize the input. The afore-
mentioned principles can be efficaciously actualized within a University
curriculum in a FL course, specifically, while learning reading skills, and
respectively, acquiring RCC.

Methods. The efficacy of the proposed framework has been tested and
validated in a pedagogical experiment adapted for the students majoring
in bilingual pedagogy (they were split up into experimental and control
groups). The experiment was meant to expose how the designed methodol-
ogy can promote achieving the high level of RCC. In the course of prepa-
ration for the experiment, it was hypothesized that obtaining a sought-for
level of RCC was possible on condition the process of teaching RC was built
in accordance with the basic premises and model of the communicative and
cognitive approach, and incorporated a system of appropriate activities spe-
cifically designed for this purpose. The results of the experimental training
in RC revealed positive dynamics of advancing students’ RCC and displayed
a considerable increase in reading skills of the students. In particular, the
level of their RCC rose from 75 to 95 points. The increase in the qualita-
tive index of acquired RCC in experimental groups amounted on average
20 points.

The experimental training demonstrated the efficiency of the construct-
ed methodology. The results were obtained through numerous communica-
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tion activities, quizzes, the viva voce and written examination taken by the
students of experimental groups.

Results and Discussion.Reading is a skill that many people take for
granted, but the act of reading and properly comprehending a FL text is
a complex and interactive process. It implies different brain functions to
work together and most often requires one to puzzle through multiple layers
of context and meaning. RC implies the understanding of what a definite
text implies, and the ideas, which the author is attempting to convey (both
textual and sub-textual). Since RC is such a complex process, a reader can
often find him/herself understanding the basic ideas of a text, but missing
the emotional core or the “big picture.” In order to read any text, the brain
must process not only the literal words of the piece, but also their relation-
ship with one another, the context behind the words, how subtle language
and vocabulary usage can significantly impact emotion and meaning behind
the text, and how the text comes together as a larger, coherent whole [14].
All these require a reading skill. SinceRC is a skill just like any other, it can
be learned.

Following a step-by-stepguide can help students significantly improve
their RC skills: discussing reading comprehension, practising what is
preached, discussing each assignment, thinking before reading, goal set-
ting, thinking while reading, note taking, reevaluating current reading, im-
proving vocabulary, getting interested in new things,reading for pleasure,
planning ahead, visualizing,summarizing, practicing as much as possible
[14]. Thus, RC skills can be fostered through active reading and continuous
practice. Respectively, these require the employment of definite models and
strategies that will help students to reconnect with the meaning of the text.

The reading process involves the text, the reader, and the interac-
tion between the two. Respectively, theorists have proposed three basic
models of reading: bottom-up, top-down, and interactive [10]. The bot-
tom-up model implies that reading is a decoding process with a focus on
the elements of thetext. The top-down model applies the holistic approach
to teaching reading: it is similar to a psycholinguistic guessing game with a
focus on the reader and their general knowledge.The interactive method
views reading as a process of constructing meaning from the text through
the employment of both bottom-up and top-down processes, strategies,
and skills with a focus on the interaction, which conduces to a deeper un-
derstanding of the text.
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The comprehension of a text entails three levels of endeavor — reading
lines, reading between lines, and reading beyond lines. Reading lines means
improving mapping skills.However, these skills do not develop automati-
cally as a by-product of language development. Current psycholinguistic
theories holdthat learning — be it of language or reading — is the process
of detecting, abstracting, and internalizing structural regularities implicit in
the input. Under this view, the input frequency and input experience are the
key determinants of what is learned and how well it is learned [5, p. 113; 11,
p. 161; 17, p. 531].

Reading between linespresumesenhancing text-based inference skills.
The construction of coherent textinformation requires the integration of
successive text elements into a meaningful whole. When conceptual gaps oc-
cur whileconstructingtext meaning, a missing link must be created through
inference by activating prior knowledge. Inference skills are thus critical for
text comprehension. Because inference refers to “information that is ac-
tivated duringreading yet not explicitly stated in the text” [18, p. 556], its
generation necessitates both semantic and conceptual analyses to mentally
bridge voids in explicitly stated text elements.

Reading beyond linesimplies promoting knowledge incorporation. To
gain a new insight from the text,reading must go beyond basic comprehen-
sion. According to B. Lonergan, insightis enhanced understanding, which
occurs when the reader senses either a new relationship among conceptual
elements within a knowledge base, or new conceptual relationships between
multiple knowledge bases. For enhanced understanding to occur, there-
fore, assembled text information must be incorporated in the reader’s prior
knowledge. This indicates that what one can learnfrom a particular text is
largely determined by how s/he is knowledgeableon the topic, as well as how
well a reader can incorporate the knowledge in the assembled text informa-
tion [12, pp. 5—10; 16].

Furthermore, to improve students’ RC, teachers should introduce
pertinent strategies. Comprehension strategies are conscious plans — sets
of steps that good readers use to make sense of a text. Comprehension
strategy instruction helps students become purposeful active readers who
are in control of their own RC [6]. It is apposite to refer to such strategies
of effective readers: activating, inferring, monitoring-clarifying, ques-
tioning, searching-selecting, summarizing, and visualizing-organizing.
Cognitive strategies are mental processes used by skilled readers to extract
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and construct meaning from a text and to create knowledge structures
in the long-term memory. When these strategies are directly taught and
modeled for struggling readers, their comprehension and retention im-
prove [13; 9].

Also, there are effective strategies for RC, which have research-based
evidence for conducing to the understanding of the lines and between the
lines [6; 7]:

1) monitoring comprehension (instruction can help students become
better at monitoring their comprehension);

2) metacognition (good readers use metacognitive strategies to think
about and have control over their reading. Before reading, they might
clarify their purpose for reading and preview the text. During reading,
they might monitor their understanding, adjusting their reading speed to
fit the difficulty of the text and “fixing” any comprehension problems
they have. After reading, they check their understanding of what they
read.);

3) generating and answering questions (they give students a purpose for
reading; focus their attention on what they are to learn; help students to
think actively as they read; encourage readers to monitor their comprehen-
sion; help learners to review content and relate what they have learned to
what they already know);

4) recognizing story structure (students learn to identify the categories of
content (characters, setting, events, problem, resolution);

5) summarizing (it requires students to determine what is important in
what they are reading and to put it into their own words. The instruction in
summarizing helps students to: identify or generate main ideas; connect the
main or central ideas; eliminate unnecessary information; remember what
they read);

6) graphic and semantic organizers (they illustrate concepts and rela-
tionships between concepts in a text using maps, graphs, charts, frames,
or clusters. Regardless of the label, graphic organizers can help readers
focus on concepts and how they are related to other concepts. Graphic
organizers can:help to focus on text structure differences between fiction
and nonfiction as they read;provide students with tools they can use to
examine and show relationships in a text; aid readers to produce well-
organized summaries of a text).Here are some examples of graphic orga-
nizers [6; 7; 8].

276

ISSN 2616—5317. Haykoeuii gicnux [THITY im. K. JI. Yuuncokoeo. 2021. No 33

Venn-Diagrams: they are used to compare or contrast information from
two sources [2, p. 331; 3, p.359] (Fig.1):

Figure 1. Venn-diagrams

Chain of Events: it is employed to order or sequence events within a text
[2, p. 334; 3, p.355] (Fig. 2):

Beginning

First Event

v

Second

v

Final Event

Figure 2. Chain of events

Mind Map: it is utilized for representing words, concepts, or items
linked to and arranged around a central concept or subject using a non-
linear graphical layout that allows the user to build an intuitive framework
around a central concept |2, p. 332; 3, p.354] (Fig. 3):
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—~

Figure 3. Mind map

Story Map: it is employed to chart the story structure. For example,
defining characters, setting, events, problem, resolution in a fiction story;
however in a nonfiction story, the main idea and details would be identified
[2, p. 335; 3, p.356] (Fig. 4):

/Delail

Figure 4. Story map
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Cause/Effect Model: it is used to illustrate the cause and effects narrated
within a text [2, p. 332; 3, p.356] (Fig. 5):

Result

Detail Detail

Figure 5. Cause/effect model

InteractionOutline:it is effective for organizing events in terms of action
and reaction. It is also used to show the nature of an interaction between
persons or groups [2, p. 333; 3, p.357] (Fig. 6):

Goals Goals
Person 1 Person 2
Group | Group 2

Interaction

Action ——P» Reaction

Action ﬁ Reaction 1
Reaction 2

Qutcomes Outcomes
Person 1 Person 2
Group | Group 2

Figure 6. Interaction outline
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by
(Fi

Compare/Contrast Model: it is utilized to analyze two subjects
comparing them, contrasting them, or both [2, p. 334; 3, p.358]
g. 7):

Name 1 Name 2

Attribute 1

Attribute 2

Attribute 3

Figure 7. Compare/contrast model

Effective comprehension strategy instruction can be accomplished

through cooperative learning, which involves students working together
as partners or in small groups on clearly defined tasks. Students work to-
gether to understand texts, helping each other learn and apply compre-
hension strategies [6; 7]. Effectivereadersemploystrategiestounderstand-
whattheyreadbefore, during,andafterreading. Commonly,before reading,

the

y [16]:

use prior knowledge to think about the topic;

make predictions about the probable meaning of the text;

preview the text by skimming and scanning to get a sense of the overall
meaning.

While reading, they:

monitor understanding by questioning, thinking about, and reflecting
on the ideas and information in the text.

After reading, they:

reflect upon the ideas and information in the text;

relate what they have read to their own experiences and knowledge;
clarify their understanding of the text;

extend their understanding in critical and creative ways.

It is deemed plausible to specify these strategies by the following activi-

ties [15; 16]:
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Nk L=

ANl S

Before Reading
Ask Questions
WhatcanlaskmyselfBEFOREreadingtohelpmeunderstandthistext?
Who is the author, or what interests does he or she represent?
What do I already know?
I wonder if...
What do I need to know?
What do I want to know more about?
What am [ uncertain of?

While Reading
WhatcanlaskmyselfasIreadthistexttohelpmeunderstand ?
Does this make sense?
How does this information relate to what I already know?
What does the writer say about...?
What does the writer mean by...?
What does this statement mean ?
How controversial is this fact?
1 still need answers to the question...

Atatrickypartinthetext,I...
pause to think about...
take a closer look at...
break the text into “chunks”
summarize as I read
discuss what I have read.

Howcanlreadbetweenthelines?
Based on what I have just read, I now realize...
The evidence that supports my thinking is...
I can now conclude...
[ think... because ...
Visualize
Tobetterunderstandwhile Iwasreading...
I pictured what ... might look like...
[ created a mental image of...
[ used the images to help me...

I Make Connections with...
My experience.
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2. Other books (texts).
The world.
Howcanlusewhatlalreadyknowtohelpmeunderstandthistext?
1 already know about...
This text reminds me of...
This compares to...
This text is different from... because...
This section made me think about...
ThinktoRead
When Igettoanunfamiliarwordorsection, I...
» look at photographs, diagrams, tables, or charts;
* reread for meaning;
* use context and clues for hints;
 skip and return;
* pause and ask questions.

[98)

e

Take Notes
Totakegoodnotesl...?

* look for the main idea (s);
* use words I understand;
* limit the number of words — restate, delete, combine;
* organize with headings,
* use symbols, colours, and webs to organize;
* review, add, and revise.

After Reading

Ask Questions

1. Whatcanlasktohelpmebetterunderstandthistext?
2. What does the writer mean by...?
3. Whydid/didnt...?
4. What have I learned?
5. Iwonderif...?
Find the Main Idea (s)
Whatis/arethemainidea (s)?
Whatisimportant?

The most important thing I remember about this text is...

The main message is...

The text was mainly about...

Clues, words and features that helped me understand the text were...

bl
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Think about the Text

HowdolIputallthepiecestogether?
The message of this text is ...
The purpose of this text is ...
These ideas relate to... because...
This text may be biased because ...
This text doesn’t deal with ...
To summarize, the comprehension of the text requires employing title
strategies, which encompass a number of activities targeted at students’ be-
ing able to peruse the text and promote not only its literal understanding but
also revealing its deep senses encoded in it — this will enhance subjects’ RC
and make them proficient readers with a high level of RCC.

In order to develop RCC it is essential to devisea relevant system of ac-
tivitieswith reference to the stages of reading, namely [3, p. 217]:1) apre-
reading stage;2) a while-reading stage; 3)apost-reading stage. The pre-read-
ing stage is believed to bean effective medium of establishing the content
of the text, learning anticipation, which is the basis of understanding. The
purpose of the pre-reading stage is to [3, p. 217]:create motivation for
reading;introduce students into the content of the text and remove diffi-
culties (lexical, grammatical, socio-cultural, semantic);develop an “under-
standing strategy”;predict or anticipate the content of what will follow to
ensure understanding. Here are some instances of theassignments employe-
dat this stage [2, p. 118; 3, p. 216]:

What do you know about the author of the story?

What does the title of the story suggest?

Does the title suggest what problems will be raised in the story?

What do you think will happen to the main character?

Do you suppose the end of the story will be happy or sad?

The aim of the reading stage is to create communicative settings that
provide guided reading, search for necessary information, finding a solution
to cognitive-communicative issues in the reading process, for example [2,
. 118; 3, p. 218],substage 1: first reading.

Skim the text and find out what the text is about.

What are the major problems raised in the story?

What does the author focus on?

Read through the first and the last passages and define what information
can be found in between these passages?

Al e

NN =

AW
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5. Read through the last passage. What do you think the beginning of the text
was?

Substage 2: second reading.

Read through the text carefully.

. Find the correct answers to the given questions.

3. Highlight the problems the author focuses on in the text.

The post-reading stage is targeted at checkingstudents’RC, enhancing
and improving their reading skills and the ability to use the acquired infor-
mation orally and in writing. The experts propose three groups of assign-
ments at this stage.The first group requires reproducingthe text by keywords
and phrases, compressing, reducing or condensing the text. Other assign-
ments of this stage comprise dividing the text into meaningful chunks, mak-
ing an outlineto each section of the text, providing key phrases or sentences
for each point in the outline, and more, for example [2, p. 129; 3, p. 219]:
Copy out the key words that convey the main idea of it.

Identify the key sentence in each passage.

Formulate the thesis of the text.

Make a sentence/question outline to the text.

Supply the lexical material to cover each point of the outline.

Divide the text into semantic parts and entitle each of them.

The second group of activities is aimed at developing reproductive and

productive skills to reconstitute and interpret the content of the textwithin

the scope of the raised problems: these skills imply reasoning, expressing

opinions and judgments about these problems, evaluating the information

in terms of its relevance to students, reportingon what students have learned

from the text, what they were surprised at, etc. [2, p. 129; 3, p. 219; 4, p. 114;

1, p. 98], forinstance:

1. Commentonthefollowingexpressionsfromthetext...

2. Usethewordsandexpressionsfromtheboxtodescribe .... Feelfree to use any
extra information to fulfill the task.

3. What continuation of the story would you suggest?

4. What surprised/struck/disappointed you in the story ? Substantiate your ideas.

The third group of assignments is aimed at developing and elaboratingon
productive skills that allow students to utilize the information fromthe text
in situations that simulate communication (such as role-plays) and in situa-
tions of natural communication: learnersspeak uponthe characters’stances,
discuss the issues the author is addressing in the story, write a review, sug-

N —

Sk W=
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gest their owndevelopment of the events, etc.. These engaging assignments

are also designed to sharpen reading strategies with thought-provoking ac-

tivities: graphic organizers, reading booklets, creative expression, mixed re-

views, for example:

1. Recite the story from the perspective of....

2. Write a letter to your American friend about....

3. Comment on the maxims you have come across in the text. Why did the
author use them?

4. Complete the following tasks:

A. Formulate the thesis of the story.

B. Briefthe gist of the text.

C. Construct a model/semantic net of the text.

D. Summarize the main ideas of the story.

E. Give your opinion as to the problems raised in the story.

It is relevant to point out that the post-reading stage can fall into into
several substages, forinstance [2, p. 130; 3, p. 219]:

Substage 1: first reading. At this substage, the issues raised before the
skim reading are discussed.

Substage 2: second reading.

Agreeordisagreewiththestatementsbasedonthetext.

Describethepositiveandnegative characters in the text.

What character do you like best in the text? Give your rationale.

What information of the text is primary and what is secondary ? Substantiate

your answer.

Whom would you recommend to read this text and why ?

6. Discuss the actions of the main characters. Express your attitude to their
behaviors.

It should be emphasized that the proposed framework of advancing stu-
dents RCC follows the model of the communicative and cognitive approach
designed by O. Vovk [19; 20; 21; 22; 23]. This model has an intelligible and
comprehensive structure. Each stage of the model aims at reaching definite
goals (see fig. 8). Within the framework of the model, the processing of the
input impliesprogressing through the following phases: perception of new
information and its superficial understanding (reading lines), multifaceted
processing of information, its mental representationand a deep understand-
ing (reading between lines), and using the processed information in produc-
tive communication output (extending lines).

el s

e
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creating holistic mental images
of perceived info
combining visual and auditory
(kinesthetic and logical)
zensory channels

perception percepts

|-

initial reproduction of the material speech habits
reproduction under study
reproduction of segmental speech [
L patterns in single-type invariant

situations
rational cognition, cognitive hahits,
apperception reflection mental

s representations,

manyfaceted cognitive processing of } conee I models

info, fostering cognitive habits,
mference of new kmowledge

incubation internalization of new material implicit

tumning explicit knowledge into F knowledge

L] implicit, mental “npening” of

MODEL OF ENHANCING FOREIGN LANGUAGE
COMMUNICATIVE-COGNITIVE COMPETENCE

Imowledge
_ using the subject matter in variant fum:tilrnal.
creative problem communicative and communicative
reproduction cognitive situations and cognitive
habits,
communicative and cognitive habits speaking skills
are improving, speaking skills are
developing (on the microtext level)
- creating individual speech products
production s on the te:l:tI:evel d cummun:i.n'::aﬁve—
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usage of the imbibed material in competence
diversified commumicative and

cognitive situations

Figure 8. Model of the communicative and cognitive approach

Conclusion and implications for further research. In conclusion, teacher-
trainees of English should be introduced to reasonable approaches of teach-
ing RC and provided with a relevant practical guidance, which can ensure
successful RCC. That is why the procedure of developing RC and an ap-
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propriate system of assignments has been brought to the fore of this study.
The basic models of reading (bottom-up, top-down, interactive) have been
looked upon as appropriate tools of enhancing RCC, teaching RC, and ac-
quiring reading skills.

The teacher’s primary aim in enhancing reading skills is to make the
understanding of the text both automatic and simultaneous, which can be
done at the recognition and selection levels when students perform various
mental and speech operations in accordance with the given assignments.
The comprehension entails three levels of endeavor — reading lines, reading
betweenlines, and reading beyond lines.

The suggested template for introducing cognitive and comprehension
strategies may increase the efficiency and confidence with which a learner
approaches a reading assignment. Monitoring comprehension, metacog-
nition, graphic and semantic organizers (Venn-diagram, chain of events,
mind map, story map, cause/effect model, interaction outline, and com-
pare/contrast model), answering questions, generating questions, recogniz-
ing story structure, and summarizing are effective strategies for text com-
prehension.

Researchers distinguish reading strategies in terms of stages (before
reading, while reading and after reading: they have been specified and ex-
emplified by relevant activities presented in the study. It has been demon-
strated that learners’ RCC may be acquired through the stages of learning
within the framework of the communicative and cognitive approach. Each
of the stages is distinguished by definite discriminative features and goals.
The suggested methodology promotes a spiral model of cognition since ev-
ery final stage of learning may be regarded as an initial stage of a new cur-
ricular cycle.

The current study offers several insights into how an effective pro-
cess of enhancing RCC of students majoring in bilingual pedagogy can
be organized. Notwithstanding, it is far from being conclusive. It pro-
vides implications for further research of the issue under discussion
with a more prominent focus on the cognitive dimension of the devised
framework.
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AHOTALIIA

Y cmammi npononyemoca cywacha memoouka opmySanHs HUmMaybkoi
Komnemeruyii cmydenmie yrieepcumemy 3i cneyianvhocmi «Cepedus ocgima».
Hanucaunns cmammi 3ymoeaeHo hompebor 03Hatiomumu cmyoeHmie i3 payi-
OHANbHUMU NIOX00amu 00 080A00IHHS YUMAUbKUMU BMIHHAMU ma 030poimu ix
8i0N0GIOHUMU NPAKMUYHUMU peKoMeHOauiamu. 3anponoHoeana memoouka €
0aeamoepanHol, 0CKiNbKU 6OHA CNPIMOBAHA HA GUDIUUEHHS 0OHOYACHO OeKinb-
KOX npobaem: Hagyumu cmydeHmie adeK6amHo po3ymimu ma inmepnpemyeamu
AH2NIHCLKI [l aMePUKAHCHKI meKcmu, 00NOMO2mU iM ompumamu 3HaHHs NPo iH-
WOMOBHY KYAbMYpPy Ma cHocio Jcummsi, nouy8amucs YneeHeHo @ iHuOMOGHOMY
cepedosuiyi nio yac peanvHoi KoMyHiKauyii, a makoyc Habymu 0ocgidy ma npo-
ghecionanizmy, HeoOXiOHUX 051 MaiibymHboi disinbHocmi. Kpim yvoeo, y cmammi
V3a2anbHeHO Memoou | npuilomu NiOBUUEHHS PIBHS YUMAUbKOI KOMnemeHuil,
npedcmasneno 6a308i memoou i cmpamezii pO3yMIHHA [HULOMOBHO20 MEKCMY, a
MaKoxic 3anPoNoHOBAHO GIONOBIOHY cucmeMmy 3a80aHb.

Pospobrena memoouxa opmysanus uumaybkoi KomnemeHyii cmyoenmie
VHigepcumeny rpyHmyemscs Ha 6a308UX NPUHYUNAX | MOOe] KOMYHIKAMUGHO-
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KoeHimuero2o nioxody (0. Bosk). O3naueruil nioxio HayineHui Ha po36UMOK y
cmy0enHmie KOMYHIKAMUGHUX YMIHb | KOCHIMUBHUX 30amHOCmell.

Karouogi caoea: wvumanns i po3yminna mekcmy, YHUmaybka KomMnemenyis,
uumaybKi MiHHA, Modeni, cmpameeii | nputiomu YUManHs i pO3yMIHHs, 3a60aH-
HA 0N HABYAHHA YUMAHHS.
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AHHOTALIUA

B cmamve npednacaemcs cospemenHas mMemoouka @opmuposanus Hu-
mamenvcKol KOMRneMeHyuu CmyoeHmos YHU8epCumema no cReyuanrbHocmu
«Cpeonee obpaszosanue». Hanucanue cmamou 00ycro61eHo0 HeoOX00UMOCHbIO
03HAKOMUMb CMYO0EHMO08 ¢ PAUUOHAALHLIMU NOOX00AMU K 081A0eHU) YUmMa-
MeAbCKUMU YMEHUSMU U 800PYICUMb UX COOMBEMCMEYIOUUMU NPAKMUYECKU -
mu pexomendayusmu. Ilpeorodcennas memoouKa MHO20ePAHHA, NOCKOAbKY
OHG HANPABAEHA HA peuieHue O0OHOBPeMEHHO HeCKOAbKUX NpoOaem: Hay4ums
CMy0enmos adeK8amHo NOHUMAMy U UHMEPNPEMUPO8amyd aH2AULICKUe U ame-
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